
English Language Curriculum Foundations (EDUC 2200) 

With reference to English for Palestine 

Syllabus – 2012 

Dr. Nazmi Abdul-Salam Al-Masri 

Course description 

This course familiarises students with key concepts related to English language curriculum 

development and evaluation as well as main different syllabus types. It also encourages them to 

integrate knowledge of such curriculum concepts and second language learning to carry out a 

critical examination of components of the current English language primary and secondary school 

syllabus, English for Palestine. 

Course intended learning outcomes (ILOs) 

Upon completion of this course, students will be able to: 

1. Demonstrate an understanding of key concepts, principles approaches related to English 

language curriculum development; 

2. Differentiate between different types of syllabuses;  

3. Analyse and evaluate existing textbooks used for teaching English in Palestine; 

4. Deal with English for Palestine Grade 1-12 more competently and confidently. 

Content outline 

Unit 1:  Curriculum Terms and Concepts  

Unit 2:  What are the general goals of the Palestinian English curriculum? 

Unit 3:   What should curriculum content include? What should the learners be taught? 

Unit 4:  What are the curriculum development processes? 

Unit 5:    What are the main types of English language program curricula/syllabi? 

Unit 6:   Understanding, evaluating and teaching English for Palestine 

Teaching Methodology 

1. Teacher-led discussions 

2. Pair and group work discussions  

3. Students will be given some in and out-of -class tasks 

4. Students will give presentations 

5. Using LCD for presenting and discussing materials  

Learning Materials 

1. Handouts prepared by the instructor and available on his webpage. 

2. English for Palestine series 

Attendance 

Because this class has 2 meetings a week, attendance at all meetings is mandatory 
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Assessment (Tentative) 

1. Regular attendance                                                                                        10% 

2. One assignments                                                                                           10% 

3. Project Presentation                                                                                       20% 

4. Final exam                                                                                                    60 % 

5 Bonus marks for submitting a summary of the lectures give according to these guidelines: 

1. Completing a form at the end of this book in print/ typed 

2. Summarizing all lectures well. 

3. Covering all point discussed in every session 

4. Clarity and organization of ideas 

5. Font size 12 Times New Roman 

6. Spacing 1.5 

Required Materials 

1. Compiled selected handouts to be offered on Instructors’ web page and Moodle. 

2. English for Palestine series: a soft copy to be given on a CD. 

3. Richards, Jack C. (2001). Curriculum Development in Second Language Teaching. 

 

 

 

 

 

 

 

 

 

 

 



2     
Dr Nazmi Al-Masri –IUG                                                          English Language Curriculum Foundations- 2012 

Contents 

Unit 1:  Curriculum terms and concepts 

1. What is the difference between curriculum, syllabus and textbook? 

2. What is the difference between syllabus design and curriculum development? 

3. What are the main components of curriculum?  

Unit 2: What are the general goals of the Palestinian English curriculum? 

Unit 3: What should curriculum content include? What should the learners be taught? 

1. Knowledge/information 

2. Skill: language and thinking 

3. Values and virtues 

Unit 4: What are the curriculum development processes? 

1. Needs analysis: Who is the curriculum prepared for? 

2. Situation analysis: Where will the teaching take place? 

3. Specification of goals, objectives, and outcomes: Why 

4. Syllabus design & course planning: How will content be developed in the curriculum? 

5. Materials selection and development: What 

6. Course piloting 

7. Curriculum evaluation 

8. What is meant by selection & gradation? 

9. What is the difference between linear and cyclic (spiral) syllabus? 

Unit 5:  What are the main types of English language program curricula/syllabi? 

1. A structural-lexical syllabus   

2. Situational  syllabus 

3. Notional-functional syllabus 

4. A multi-focus syllabus  

5. Skills-based syllabus 

6. Content-based-syllabus  

7. Integrated skills-based syllabus  

Unit 6: Understanding, evaluating and teaching English for Palestine 

1. Overview 

2. Why should English for Palestine be evaluated? 

3. How can English for Palestine be evaluated? 

4. Project: Understanding, analyzing and teaching English for Palestine Grade 1-12 

5. Topics: Main features of English for Palestine  

 

References 

Helpful Websites 

Previous exams 



3     
Dr Nazmi Al-Masri –IUG                                                          English Language Curriculum Foundations- 2012 

Unit 1 

 Curriculum terms and concepts 

1. What is the difference between curriculum, syllabus and textbook? 

As with most aspects in education, there is no agreed definition of curriculum, although it is 

generally agreed that curriculum is not the same as syllabus. Curriculum has numerous 

definitions, which can be slightly confusing. In its broadest sense a curriculum may encompass  

philosophy and value systems; the main components of the curriculum: 

purposes, content, methodology and evaluation; and the process whereby 

curricula are developed, implemented and evaluated (White 1993:19). 

Curriculum is, perhaps, best thought of as that set of planned activities which are 

designed to implement a particular educational aim – set of such aims – in terms 

of content of what is to be taught and the knowledge, skills and attitudes which 

are to be deliberately fostered (Winch) together with statements of criteria for 

selection of content, and choices in methods, materials and evaluation. (Position 
Paper National Focus Group on Curriculum, Syllabus and Textbooks- National 

Curriculum Framework 2005. http://vidita.wordpress.com/category/recommendations/) 

Syllabus, hence, becomes a part of the curriculum and it has been defined as follows, 

―It refers to the content of what is to be taught and the knowledge, skills and 

attitudes that are to be deliberately fostered, together with stage-specific 

objectives‖  Position Paper National (Position Paper National Focus Group on 

Curriculum, Syllabus and Textbooks- National Curriculum Framework 2005. 

http://vidita.wordpress.com/category/recommendations/) 

 

Textbooks are teaching–learning materials specially designed to be transferred in specified time 

periods, one after the other. They become tools to engage the child in active learning and 

function as guides to construct understanding through active engagement with texts, ideas, 

examples, exercises, etc. English for Palestine Series is considered textbooks. 

 

 

http://vidita.wordpress.com/category/recommendations/
http://vidita.wordpress.com/category/recommendations/
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2. What is the difference between syllabus design and curriculum development? 

Like the terms curriculum and syllabus, the terms syllabus design and curriculum development 

cause confusion among students. Richards (2001: 2) distinguishes between these two terms: 

Syllabus design is one aspect of curriculum development but is not identical with it. A syllabus 

is specification of the content of a course of instruction and lists what will be taught and tested. 

Thus the syllabus for a speaking course might specify the kinds of oral skills that will be taught 

and practiced during the course (e.g. pronunciation, stress, and intonation) the functions 

(inviting, arguing, apologizing, etc), or topics that will be taught (e.g. co-education, current 

news, religious issues, etc) and the order in which they will appear in the course (i.e. what to be 

taught). Syllabus design is the process of developing and ordering such syllabus (content). 

Curriculum development is a more comprehensive process than syllabus design. It includes 

the processes that are used to determine the needs of a group of learners, to develop aims or 

objectives for a programme to address those needs, to determine an appropriate syllabus, course 

structure, teaching methods, and materials, and to carry out an evaluation of the language 

programme that results from these processes.  

3. What are the main components of curriculum? 

Deriving from the definitions above, curriculum development is seen as a process that involves 

making decisions and answering all these questions to produce effective textbooks. 

1. Goals & Objectives (Why): a list of the intended learning outcomes expected to be 

achieved in the curriculum. 

2. Content/ subject matter: What should learners be taught, i.e. to answer the ―why‖ 

question above i.e. what skills, knowledge and values should be taught.   

3. Methods: How will the skills, knowledge and values be developed in the curriculum? 

"Instructional plan:  describes the activities the learners are going to engage in, and the 

sequence of those activities.  Also describes what the TEACHER is to do in order to 

facilitate those activities." (Cunningham, 2000.)  
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4. Audience: Who is the curriculum prepared for? What are their characteristics? What are 

their needs? 

5. Context/ setting: Where will the teaching take place?  

6. Duration or When - the period through which the curriculum can achieve its goals. How 

many lessons are taught a year and for how many years?  

7. Evaluation: How much of the "why‖ (objectives) and the ―what‖ (content) were well 

achieved? It includes plan for assessing learning and evaluating the curriculum as a whole, 

including feedback from learners. 

All these questions will be discussed in relation to the Palestinian curriculum in subsequent 

sections. 

 

Components of curriculum 

Curriculum development 

Needs 
assessment

Specifying 
Goals& 

Objectives 

Developing
content

Choosing 
teaching 
methods

Evaluation
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Unit 2: What are the general goals of the Palestinian English curriculum? 

The general goals of any curriculum depend on the learners' needs, age, sex, linguistic level and 

current context and their future. Below are some of the general goals for teaching English as a 

foreign language as stated by the Ministry of Education in 1999 (English language curriculum for 

public schools: Grade 1-12) Read them carefully and do the following: 

a. Which 3 goals do you think are the most important? Why? 

b. Try to logically classify these 14 goals into similar categories. Justify your classification. 

 

1. To contribute to the intellectual, personal and vocational development of the individual. 

2. To enable students to use English, orally and in writing, to communicate freely and 

effectively in different situations and settings with native and non-native speakers alike, 

using appropriate and linguistically correct forms. 

3. To enable students to attain a reasonable language proficiency to function within certain 

academic and vocational settings. 

4. To equip students with the requisite linguistic, basic academic, study and research skills 

for pursuing university education in their fields of study. 

5. To develop students’ ability to present information in an organized manner in spoken or 

written English. 

6. To maintain students’ sense of self-confidence and self-worth, and reinforce pride in their 

Palestinian/Islamic culture heritage, and family backgrounds. 

7. To foster understanding and develop sensitivity to the target language culture and other 

cultures, and thereby, strengthen the learners’ appreciation and understanding of their own 

culture. 

8. To develop students’ respect for others, especially those with social, cultural, and family 

backgrounds different from their own, by encouraging them to reject sexual, racial, and 

ethnic stereotypes. 

9. To increase through a common language the possibility of understanding and cooperation 

with people who speak English. 

10. To enhance students’ ability to use learning strategies to extend their communicative 

competence. 
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11. To develop students’ high order thinking skills (HOTS) such as critical, creative, 

analytical, inferential, relational thinking. 

12. To develop students’ ability to think critically about different social, environmental, and 

political problems. 

13. To develop in students the willingness to approach different sources of information, people, 

and events, with a critical but open mind. 

14. To develop students’ appreciation of literature that is written in English language.  
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Unit 3 

 What should the content include? 

A well-planned English language curriculum is not just concerned with developing children's 

language skills and their ability to use language well but also with developing children's personality 

and potential. In other words, there are many nonlinguistic elements the learners acquire directly 

or indirectly. These crucial elements are called the ―hidden curriculum‖, i.e. the behaviours, 

knowledge, values and performances that the learners infer to be important. This means that both 

knowledge and values are taught indirectly and used as a means to  teach linguistic skills. In a 

word, English teachers should use pieces of knowledge included in lessons as a means to develop 

specific language skills.  

For instance, some lessons in English for Palestine may have texts or pictures that increase 

children's knowledge of certain historical, geographical, scientific and cultural information. Other 

texts may express certain values such as respect, politeness, sacrifice, honesty, tolerance or 

patience. Furthermore some lessons may have exercises that lead students to think, guess, analyse, 

argue, persuade or predict. However, all these lessons have specific language skills that teachers 

should develop. 

Any English language syllabus should include these three fundamental components which will be 

discussed in more detail below. It should be clear that it is not necessary that every lesson should 

include all these three components as some lessons may have pieces of knowledge, others may have 

vales but all must have a language purpose. 

 Knowledge (information) expansion 

 Skills (mental/cognitive and linguistic)  development 

 Values and ethics promotion 

1) Knowledge/information 

Knowledge/information presented in the content may include facts, events, dates or artificial, 

fictional/imaginative ideas. Such information could be either familiar to the learners through 

studying them in other subjects or part of their general knowledge or could be unfamiliar where the 

learners hear about it for the first time. Such familiar and unfamiliar information is presented in 

texts, dialogues, pictures, tables and exercises. Unlike other subjects, English language curriculum 
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content should use knowledge (whether familiar or unfamiliar) as a means to an end, i.e. to 

develop English language skills. 

In addition to being informative, interesting and motivating to the learners, this knowledge or 

information presented in the syllabus should be varied terms of topics and themes. For example, it 

should relate to science, technology, literature, culture, geography, history, religion, business, 

medicine, etc. 

Task (1) –preparation at home and discussion in class   

Look at the following three lessons (the first two are taken form English for Palestine, Grade 4 

and the third one is taken from Grade 9) and try to answer these questions: 

1. Try to find out 2 main differences between the lessons taken from Grade 5 and the one from 

Grade 9. 

2. Which lesson do you think includes unfamiliar information that expands the learners’ 

knowledge?  

3. Which lesson do you think is more interesting and motivating to the pupils of grade 5? 

Why? 

4. Both familiar and unfamiliar information included in English for Palestine have pedagogical 

advantages and disadvantages for learners. Discuss these advantages and disadvantages and 

complete the spaces below: 

 

a. Pedagogical advantages of using familiar information 

a.1 ………………………………………………………………………………… 

a.2 ………………………………………………………………………………… 

b. Pedagogical disadvantages of using familiar information 

b.1 …………………………………………………………………………..…… 

b.2 ………………………………………………………………………………… 
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c. Pedagogical advantages of using unfamiliar information 

c.1 …………………………………………………………………………..…… 

c.2 ..………………………………………………………………………………… 

d. Pedagogical disadvantages of using unfamiliar information 

d.1 …………………………………………………………………………..…… 

d.2 ………………………………………………………………………………… 
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2) Skills: thinking & linguistic 

The second component of a syllabus is skills which refer to both linguistic skills and thinking skills. 

Linguistic skills include two groups: the four language skills (listening speaking, reading and 

writing) and the sub-skills related to developing the four language aspects (grammar, vocabulary, 

pronunciation and spelling/dictation). It is not necessary that every syllabus should include all of 

these skills and equally because the degree of emphasizing some skills over others depends on the 

learners’ needs, age and interests. For example, if a course aims at developing the learners’ oral 

skills, the content of course will focus on developing listening and speaking skills such as 

understanding the gist, distinguishing fact from opinion, understanding and using stress and 

intonation, etc. 

One of the key aims of syllabuses is also to develop learners' thinking skills which refer to the 

basic mental abilities that are used in the process of understanding and gaining knowledge, 

developing language skill and appreciating a value. As essential skills for learning, English 

textbooks have a special role in teaching thinking skills which should be the focus of texts and 

exercises because these skills: 

1. enhance pupils’ active involvement in language learning and thus their language 

achievement is enhancement (Tell me I forget, teach me I remember, involve me I learn) 

2. generate intrinsic motivation for more learning 

3. reinforce self-esteem, confidence and independence 

Thinking skills include several skills classified in different ways such as low-order thinking skills, 

high order thinking skills (HOTS), critical thinking skills, creative thinking skills, etc. The list 

below includes most of the thinking skills:   

1. Analyzing: core thinking skills that involve clarifying information by examining parts and 

relationships. 

2. Classifying: grouping entities on the basis of their common attributes 

3. Comparing: noting similarities and differences between or among entities. 

4. Comprehending: generating meaning or understanding. 

5. Decision making - the process of selecting from among available alternatives. 

6. Distinguishing:  relevant from irrelevant, fact from opinions, 
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7. Evaluation: Assessing concepts, weighing opinions for subjectivity, selecting items, 

assessing the reasonableness and quality of ideas and alleged facts. 

8. Guessing 

9. Inferring: going beyond available information to identify what may reasonably be true. 

10. Ordering: sequencing entities according to a given criterion. 

11. Prediction: anticipating an outcome based on the use of one's personal knowledge. 

12. Problem solving: analyzing a perplexing or difficult situation for the purpose of generating a 

solution. 

13. Recognizing contradictions 

14. Relating cause and effect 

15. Synthesizing 

 

Task (2) - Preparation at home and discussion in class   

Look at the following lessons taken form English for Palestine – Grade 3A: P11 and Grade 5: 

P98 and try to answer these questions: 

1. As an English language teacher, what language skill(s) would you try to develop in each 

lesson? 

2. As an English language teacher, what thinking skill(s) would you try to develop in each 

lesson? 
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3) Values and virtues 

Values represent the third basic content component.  Johnston (2003:9) refers to values as ―beliefs 

about what is right and good or ―those beliefs held by individuals to which they attach special 

priority or worth, and by which they tend to order their lives‖ (Hill, 1991, cited in Ling & 

Stephenson, 1998, p. 3).  

Often an education system is based on several values and virtues. To what extent do you agree 

with what Hill (2001) says about values below: 

Values are learnt, not inherited. Education therefore performs a fundamental role as one of 

the factors which shapes values.  Cultural relativists argue that values are very much tied to 

cultural contexts and may be influenced by the political, economic and social environment 

on an international, national, local and even family level.  

Here are some of the values stated in the Palestinian English Language Curriculum. Read them and 

reflect. What other values related to the Palestinian people would you like to add? 

The English language curriculum aims to reinforce in students the concept of love, peace, 

equality, freedom, human rights, democracy, tolerance, respect for oneself and others, as 

well as to maintain positive attitudes toward good and virtues. (Ministry of Education 1999 

English language curriculum for public schools: Grade 1-12) 

Other values can be added below 

Sacrifice  

Perfection  

Chastity  

Dignity  

Patriotism  
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Task (3) Preparation at home and discussion in class   

Values are consciously and explicitly or implicitly expressed in texts, dialogues, stories, 

pictures and exercises. Examine the 2 lessons (He’s a doctor - Grade 3A; P10 and Othman the 

honest- Grade 7: P30) and try to identify the values included in each if there is any explicitly or 

implicitly. 
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Assignment (1) 

Read A-C, draw 3 tables similar to the ones below and complete them with appropriate examples. 

Use Landscape page layout.  

A) Look at the content (texts, dialogues, stories or poems) of English for Palestine for any grade 

(1-4: New Edition) and try to find only 4 examples that you think each provides students with 

1. familiar information. Justify your answer. 

2. unfamiliar information. Justify your answer. 

3. interesting and motivating information Justify your answer. 

4. boring information. Justify your answer. 
 

 Text Grade Unit  page Explanation & justification 

1.  familiar information     

2.  unfamiliar information     

3.  interesting & motivating information     

4.  boring information     

 

B) Look at the content of English for Palestine for any grade (5-9) and try to find only 4 exercises 

that you think each develops one of the 14 thinking skills listed above on pages 14-15 and 

complete the table. 

   Thinking skills Grade Unit page Explanation & justification 

1.       

2.       

3.       

4.       

 

C) Look at the content (texts, dialogues, stories or poems) of English for Palestine for any grade 

(10-12) and try to find 3 examples that promote only 4 values of the following list taken from 

Values Education, Momilani Library which offers excellent details about each of these nine 

values. For more details and examples, check the library website:  

(http://www.k12.hi.us/~mkunimit/page13.htm). 

http://www.k12.hi.us/~mkunimit/page13.htm
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1. Respect means using good manners; being courteous and polite, speaking in a kind voice to 

elders, parents, guardians, teachers, peers, siblings, other family members, employers, and 

people in authority.  

2. Responsibility is taking care of your duties.  

3. Compassion is the desire to ease others' suffering. 

4. Sharing is giving, service, love, helpfulness which can be shown with actions, words, 

thoughts or material gifts  

5. Perseverance is commitment, hard work, patience, endurance and being able to bear 

difficulties calmly and without complaint. It is also trying again and again.  

6. Friendship is your relationship with someone you like. "A friend is someone who knows 

you as you are, understands where you have been, accepts who you've become, and still, 

gently invites you to grow."  

7. Cooperation is the common effort of a group for their mutual benefit. It is teamwork and 

working together peacefully.                   

8. Self-discipline is self-control and self-restraint.  

9. Honesty is telling the truth, having straightforward conduct and being sincere, truthful, 

trustworthy, honorable, fair, genuine, and loyal with integrity. 

 Value Grade Unit  page Explanation & justification 

1.       

2.       

3.       

4.       

 

Assignment requirements 

 Deadline: March  

 Print hard copy and in class 

 



23     
Dr Nazmi Al-Masri –IUG                                                          English Language Curriculum Foundations- 2012 

Unit 4 

 What are the curriculum development processes? 

To develop an effective curriculum properly, several steps are necessary to follow. Read the 

detailed curriculum development processes below and then do the followings. 

1. Use the following a-g curriculum building steps to complete the relevant spaces. 

2. Do you think the steps are sequenced logically and well? 

a. Curriculum evaluation 

b. Course piloting 

c. Materials selection and development: What 

d. Syllabus Design and course planning: How will the content be developed in the curriculum? 

e. Specification of goals, objectives, and outcomes: Why 

f. Situation analysis: Where will the teaching take place? 

g. Needs analysis: Who is the curriculum prepared for? 

          ……………………………………………………………………….. 

1. A cyclical process – that takes place prior to, during, and after courses have been taught – that 

involves the collection of detailed information that can be used to develop a profile of the needs 

of a group of learners in order to be able to make decisions about the goals and contents of a 

language curriculum (and its courses). Needs analysis involves specifying learners': 

 educational background, prior experiences with English, attitudes toward English and 

English needs  

 language abilities and levels  

 language skills and  language strategies 

     ………………………………………………………………………………………  

2. A continual/cyclical process-that takes place prior to, during, and after courses have been 

taught—that involves the collection of information about the broader context in which 
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instruction is given in order to be able to make decisions about the goals and contents of a 

language curriculum (and its courses).  Situation analysis involves: 

 Identification of stakeholders' attitudes and interests (higher administration, program 

administrators, teachers, parents and students) 

 Examination of societal factors in relation to language education  

 Examination of institutional factors that may facilitate or hinder change and innovation at 

the curricular level  

 Examination of teacher factors (e.g., language proficiency, teaching experience and skills, 

qualifications, morale, motivation, beliefs about language teaching and language learning)    

       ……………………………………………………………………………………… 

3. Specification of goals (general purposes of a curriculum), objectives (more specific and 

concrete description of purposes/goals) and learning outcomes (what students will have learned/ 

be able to do) based on needs and situation analyses and ideologies about language, language 

learning, and language teaching. The goals and objectives statements should provide guidelines 

for teachers, materials writers, test writers, and learners. They should provide a focus for 

instruction and evaluation. Goals and objectives often focus on these learning areas: Language, 

strategies, content, and experiences.    

        ………………………………………………………………………………………. 

4. Translation of goals, objectives, and targeted outcomes into a decision about the structure of 

courses within the curriculum, the distribution of course content, breadth and depth of content 

coverage at different levels, adaptation of different syllabus frameworks (e.g., grammatical, 

skills-based, task based, content-based, situational) to meet goals and objectives. Course syllabi 

will identify what is to be taught, when it is to be taught, and how it is to be taught (thereby 

providing additional guidance for teachers, materials, writers, test writers, and learners).  

    ………………………………………………………………………………………. 

5. It refers to evaluation of commercial materials to determine their appropriacy to previous steps 

in the curriculum development process. Decisions about what commercial materials to adopt, 

what in-house materials should be created, and how primary materials might be adapted and/or 



25     
Dr Nazmi Al-Masri –IUG                                                          English Language Curriculum Foundations- 2012 

supplemented to accomplish goals, objectives, and targeted outcomes are all included in this 

process.   

      ………………………………………………………………………………………. 

6. Implementation of courses, with ongoing evaluation (thereby making almost all courses pilot 

courses) and fine-tuning in response to evolving student needs, teacher abilities, institutional 

goals and objectives, etc.   

      ……………………………………………………………………………………… 

7. Ongoing cycle of (formative and summative) evaluation of all aspects of the curriculum in order 

to understand how the program works, how successfully it works, and whether it, in all its 

complexity, is responding to students’ needs, teachers’ abilities, etc.  

(Source: a seminar on curriculum development conducted on October 10, 2003 by Bill Snyder 

& Fredricka L. Stoller, Bilkent University).   

What is meant by selection & gradation? 

Selection and gradation are two central procedures in syllabus design. Selection deals with deciding 

what language items /units (vocabulary, grammar, functions, situations, tasks, skills, etc) should be 

selected from the total corpus of the language. For example, should syllabus designer select and 

introduce all tenses or some of them? Which ones should be selected?  

Gradation is concerned with the grouping and sequencing of the selected items to be included in a 

syllabus. For example, suppose the syllabus designer decided to select these tenses: present simple, 

past simple, present continuous, present perfect and past perfect. A key question facing the syllabus 

designers is how to sequence these tenses in the syllabus, i.e. should the simple present tense be 

taught before or after the past simple tense? 

As selection and grading follow some criteria, which of these general criteria for selection and 

gradation of language items are the most important? Why? Try to add another criterion.   

1. Simplicity: teachability and learnability  
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2. The frequency with which words occur in large collections of texts. 

3. Usefulness 

4.  

What is the difference between linear and cyclic (spiral) syllabus? 

Syllabus designers face another factor related to sequencing the selected language units/ items. 

They ―are faced with a choice between two approaches to the sequencing of items in the course, 

namely, a linear or a cyclic/spiral gradation. With a linear gradation, the items are introduced one at 

a time and practiced intensively before the next item appears. With a cyclical gradation, items are 

reintroduced throughout the course.‖ (Richards 2001:13).  

The cyclical syllabus enables teachers and learners to study the same language item more than once 

(Olshtain 1986:55). This is very common in many countries, and, as Olshtain points out, each time 

a particular topic reappears, it is on a more complex or difficult level.  

Neat categories do not always function in the case of curriculum development. Curricula are often 

rather hybrids or mixtures of two or more types than pure examples of a particular one. 
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Unit 5 

 What are the main types of English language program curricula/syllabi? 
 

1. A structural-lexical syllabus (based on structures and vocabulary) 

2. Situational (based on situation, such as participation in a business meeting) 

3. Notional-functional (based on linguistic functions, such as greetings) 

4. A multi-focus syllabus (based on structures, functions and notions, situations and topics) 

5. Skills-based (based on discrete skills, such as reading, which includes skimming and scanning, 

finding the main idea) 

6. Integrated skills-based (integrating listening, speaking, reading, and writing, or any combination 

of skills, such as reading/writing or listening/speaking) 

Read the detailed information about each of the 6 syllabus type below and be ready to explain the 

differences between them in class. 

1. A structural-lexical syllabus (Approach) 

A structural syllabus is one where the principle objective is for the learners to acquire the 

grammatical structures and vocabulary of the language they are learning. The benefits of a 

structural-lexical syllabus are as follows:   

 The learner moves from simpler to more complex structures and may grasp the grammatical 

system more easily 

 If learners are also doing grammatical analysis, it may fit in well with what they are 

discovering about the language. 

   Warning    

The potential disadvantage of the structural-lexical syllabus is that it does not address the 

immediate communication needs of the learner who is learning a language within the context of a 

community where the language is spoken. In fact, the sociolinguistic aspects of communicative 

competence are not in focus at all in a strictly structural-lexical syllabus. It is therefore more useful 

in a context where the language learner does not have immediately communication needs. 

http://www.sil.org/lingualinks/LANGUAGELEARNING/OtherResources/GudlnsFrALnggAndCltrLrnngPrgrm/WhatIsSociolinguisticCompetenc.htm
http://www.sil.org/lingualinks/LANGUAGELEARNING/OtherResources/GudlnsFrALnggAndCltrLrnngPrgrm/WhatIsSociolinguisticCompetenc.htm


28     
Dr Nazmi Al-Masri –IUG                                                          English Language Curriculum Foundations- 2012 

2. The Situational syllabus (Approach) 

These limitations mentioned above led to an alternative approach where the point of departure 

became situational needs rather than grammatical units. Here, the principal organizing characteristic 

is a list of situations which reflects the way language and behavior are used everyday outside the 

classroom. Thus, by linking structural theory to situations the learner is able to induce the meaning 

from a relevant context.  

The content of a situational syllabus is a collection of real or imaginary situations in which 

language occurs or is used. A situation usually involves several participants who are engaged in 

some activity in a specific setting. The language occurring in the situation involves a number of 

functions, combined into a plausible segment of discourse. The primary purpose of a situational 

language teaching syllabus is to teach the language that occurs in the situations. Examples of 

situations include: at the dentist, at the bookstore/ bookshop, at the bank, at the supermarket, at the 

hotel, and so on. 

Advantages 

It provides for concrete contexts within which to learn notions, functions, and structures, thus 

making it easier for most learners to envisage 

It may motivate learners to see that they are learning to meet their most pressing everyday 

communication needs, i.e. motivation will be heightened since it is "learner- rather than subject-

centered" (Wilkins.1976: 16). 

Warning  

The potential disadvantage of the situational-topical syllabus is that functions and notions may be 

learned in the context of only one situation, whereas they may be expressed in a variety of 

situations. Also, although some situations have a predictable script, unforeseen things can happen in 

any situation, requiring a change of script or topic. 

A situational syllabus will be limited for students whose needs were not encompassed by the 

situations in the syllabus. This dissatisfaction led Wilkins to describe notional and communicative 

categories which had a significant impact on syllabus design.  
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3. The Notional/Functional syllabus (Approach) 

The content of the notional/functional syllabus is a collection of the functions that are performed 

when language is used, or of the notions that language is used to express. Examples of functions 

include: informing, agreeing, apologizing, requesting; examples of notions include size, age, color, 

comparison, time, and so on.  

Advantages 

The learners learn how to use language to express authentic communicative purposes. 

Learners may be motivated by the opportunity to use language to express their own purposes, ideas 

and emotions. 

Warning 

Functions and notions are quite abstract and some learners may have difficulties thinking of 

communicative functions outside a specific context. 

Different kinds of structures are often used to express the same communicative function, so that it is 

difficult to follow a progression from simpler to more complex structures. 

4. A multi-focus syllabus is one which includes a variety of elements, specifically structures, 

functions and notions, situations and topics. 

Advantages 

Some of the limitations of the other types of syllabuses are avoided, because there are a variety of 

elements addressed. 

It can allow for a two-pronged approach, in which one prong emphasizes working systematically on 

structures and vocabulary to build up general linguistic knowledge, and the other prong 

concentrates on meeting immediate communicative needs and on building up sociolinguistic and 

pragmatic competence. 

Warning  

Since there are more elements to weave together into a syllabus, it might take more planning time 

and "book-keeping". 

It might be harder to sequence than a structural-lexical syllabus. 
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5. A skill-based syllabus: 

 The content of the language teaching is a collection of specific abilities that may play a part in 

using language. Skills are things that people must be able to do to be competent in a language, 

relatively independently of the situation or setting in which the language use can occur. While 

situational syllabi group functions together into specific settings of language use, skill-based syllabi 

group linguistic competencies (pronunciation, vocabulary, grammar, and discourse) together into 

generalized types of behavior, such as listening to spoken language for the main idea, writing well-

formed paragraphs, giving effective oral presentations, and so on. The primary purpose of skill-

based instruction is to learn the specific language skill. A possible secondary purpose is to develop 

more general competence in the language, learning only incidentally any information that may be 

available while applying the language skills.  

6. Integrated skills-based syllabus (integrating listening, speaking, reading, and writing, or 

any combination of skills, such as reading/writing or listening/speaking) 

 

1. Having understood these different approaches to syllabus design and the advantages and 

disadvantages of each type, which type is best? Why? 

2. What does the following statement mean? 

As mention previously, a syllabus normally does not consist exclusively of one type of 

syllabus but uses one main type and integrates portions of other types into it. It is important 

to remember that when creating a syllabus you should not think about which type of 

syllabus to use, but which TYPES to use and how to relate them to each other and the 

material being taught. (T. Reilly) 

Task (4) –preparation at home and discussion in class   

A) Individually look at the three lists in the table below and in groups try to do the followings 

1. Write the syllabus type at the top of each list. 

2. Rewrite each list in the order you would teach each item. Justify your order on a course. 

3. Compare the order of your items with another group. Justify your choices. 

4. Try to agree on which list was easiest/most difficult to re-order. 
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1. Past perfect 

2. Past simple 

3. Present continuous 

4. future perfect 

5. present perfect 

6. past perfect 

7. present simple 

8. Wh-questions 

9. Yes-no quaetions 

10. prepositions 

 

1. recommending 

2. giving opinion 

3. welcoming 

4. saying goodbye 

5. offering 

6. suggesting 

7. asking for repetition 

8. interrupting 

9. condoling 

10. inviting 

1. at the supermarket 

2. at the airport 

3. at the restaurant 

4. at the post office 

5. at the meeting 

6. at the train station 

7. at the hotel 

8. at the cafe 

9. at the library 

10. at the funeral 

1. A new friend 

2. Our house 

3. Lost 

4. Shopping list 

5. On Sundays  

6. At the restaurant  

7. My favorite season 

8. Visiting Palestine 

9. Let's make a cake 

10. It's 7:30 
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Unit 6 

 Understanding, analyzing and teaching English for Palestine Grade 1-12 

Project Aims 

1. To understand the main features of English for Palestine Grade 1-2. 

2. To identify the main strengths and weaknesses English for Palestine Grade 1-2. 

3. To discuss suggestions to overcome the identified weaknesses 

4. To offer effective teaching techniques for teaching its main components. 

Participants: Pair/group work 

Students have to work in pairs or 3-member groups to work on one of the three school stages 

below. As every team member may deal with one stage only, it is the responsibility of the team 

members to collaborate, exchange and understand all their work and produce one report. 

1. Lower Primary/elementary Stage (Grades 1-4) 

2. Upper/Higher Primary/elementary Stage (Grades 5-10)  

3. Secondary Stage (Grades 11-12) 

Presentation  

After forming the teams, every team should 

1. choose only one topic out of the 11 listed below 

2. use the guiding questions to understand and analyse such topic 

3. discuss the questions in relation to the 3 schools stages by taking samples of the 12 textbooks 

which will all be given to all students on a CD or on moodle.  

4. give specific examples and cite the number of grade, unit and page. 

5. give a 10-minute PPP in class, focusing on the key points related to the team’s topic. 

6. The email etiquette should be used. 

7.1 Save the PPP in the topic name and team names. 

7.2  In email body, write  

7.2.1 the team names 

7.2.2 the section/group name 

7.2.3 the topic of presentation 
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Deadline 

1. A timetable for all presentations will be prepared where all groups will know their topics and 

time of their presentations. 

2. Every team should email their presentation to the instructor 3 days before the presentation date 

to be agreed with all team 

Audience Students 

All other students should actively listen and try to fully understand the points presented by their 

colleagues. They are encouraged to take notes. 

Topics: Main features of English for Palestine 

1) General features  
 

1. What type of syllabus is English for Palestine? (consult back cover of SBs)  

2. What do the first few pages in the TB present? (Consult TB)  

3. What are the main components of English for Palestine? (consult back cover of SBs)  

4. How many objectives are stated for each grade? Give examples. (Consult TB) 

5. All textbooks of English for Palestine begin with Contents page, what information do these 

pages give?  

6. Do the Contents pages give the same information in all the 3 stages? 

7. List e pedagogical value (benefits) of these tabulated contents for teachers. 

2) Unit format 

 

1. What is the number of units in each stage? Do the 3 stages have the same number of units?  

2. How many lessons does each unit have? 

3. How are the four language skills sequences in the units of 3 stages? 

4. How many lessons does each textbook have?   

5. How many English language periods are taught in government and UNRWA schools every 

week for every stage? (Consult in-service teachers or supervisors) 

6. Is the number of lessons allocated for teaching English at school sufficient to the lessons in 

the book? How do you know? 

7. What do English language teachers say? Do they justify their answers? Are you convinced 

with their answers? Why? 
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3) Reading texts & Exercises 

1. Do the reading lessons include sentences, passages, stories, songs, poems, or conversations? 

2. Are all the reading texts in all stages preceded by pre-reading questions? If yes, why? List 2 

pedagogical benefit for learners. 

3. Are there reading texts more interesting and motivating than others (i.e. students do not 

enjoy reading them? Why do you think so? Give 2 examples and justify your answer. 

4. Are there reading texts too difficult for learners (difficult topic and or too many unfamiliar 

expressions)? Give 2 examples and justify your answer. 

5. Are there reading texts too long to teach well in 45 minutes? Give 2 examples and justify 

your answer. 

     Exercises  

6. Are there reading exercises too difficult for learners (higher than their level)? Give 2 

examples and justify your answer. 

7. Are the reading questions following the reading texts varied (Wh-questions and multiple-

choice)? Give 2 examples. 

8. Are there reading exercises that develop students’ comprehension and thinking skills? Give 

examples and justify your answer. 

 

4) Handwriting and Writing  

1. Does English for Palestine teach writing in stages? What are they? 

2. What does handwriting skills involve? 

3. Are the writing exercises preceded by examples (models): sentences, short paragraphs, 

postcards, letters, etc? Why? Give 2 examples. 

4. Do you think these examples/ models are sufficient? justify. 

5. Are there writing exercises too difficult for learners (higher than their level)? Give 2 

examples and justify your answer. 

6. Are there a variety of writing exercises? Give 2 examples. 

7. Are there exercises that ask students to write about uninteresting points (topics)? Give 2 

examples. 

8. Are there writing exercises irrelevant to the theme of the lesson/unit? Give 2 examples. 
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5) Listening 
 

1. Are all the listening materials in all stages preceded by pre-listening questions? If yes, why 

(their pedagogical benefit for learners)? 

2. Are there listening materials more interesting and motivating than others (i.e. pupils do not 

enjoy listening to them)? Why do you think so?  Give 2 examples and justify your answer. 

3. Are there listening materials too difficult for learners to understand (difficult topic and or 

too many unfamiliar expressions)? Give 2 examples and justify your answer. 

4. Are there listening materials too long to teach well in 45 minutes? Give 2 examples and 

justify your answer. 

5. There is a rubric exercise in certain textbooks called ―Listen and read‖ what is meant by 

this? (consult TB) 

     Exercises  

6. Are there listening exercises too difficult for learners (higher than their level)? Give 2 

examples and justify your answer. 

7. Are the listening questions varied (Wh-questions and multiple-choice)? Give 2 examples. 

8. Are there listening exercises that develop students’ comprehension and thinking skills? Give 

examples and justify your answer. 

9. Are all the listening activities accompanied by pictures? Why? 

10. Do the listening activities differ from stage to another? Make a list of as many different 

listening activities included in each stage 

 

6) Speaking 

 

1. Are there uninteresting (not stimulating) dialogues, conversations or role-plays? Give 2 

examples. 

2. Which dialogues or role-plays are irrelevant to the theme of the lesson or unit? 

3. Are there too difficult dialogues, conversations or role-plays (higher than their level)? Why 

do you think so? Give 2 examples.  

4. Are there dialogues, conversations or role-plays that you think irrelevant to the theme of the 

preceding listening material? Give 2 examples. 

5. Are there a variety of speaking exercises in the SB? 

6. Try to find 2 speaking exercises in the WB irrelevant to their counterpart speaking lessons 

in SB? 
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7) Vocabulary, wordlists and dictionary pages (consult TB) 

 

1. Why are some words in the reading texts highlighted? Try to give 2 reasons. 

2. Do you think the highlighted words in the reading texts include all the new words?  

3. Are all words highlighted active or passive? What does the TB say about them? 

4. Are there lessons that have too many unfamiliar words? How do you know? Give 2 

examples. 

5. Are there lessons that have too difficult words for learners? Give examples from 2 lessons. 

6. Try to find 2 vocabulary exercises in the WB irrelevant to their counterpart reading or 

speaking lessons in SB? 

7. Are there word lists at the end of SB, WB or TB?   

8. Are these word lists presented in a similar way? How? Give 2 examples.  

9. How teachers can benefit from these lists? (Consult TB)  

10. Are there Dictionary pages SB, WB or TB? Give 2 examples. 

11. Are these Dictionary pages presented in a similar way? How? Give 2 examples. 

12. How teachers can benefit from these Dictionary pages? (Consult TB) 

 

8) Grammar 

 

1. Are there grammar points not introduced in context? 

2. Are there lessons that introduce 2 or more grammar points (confuse students)? Give 2 

examples. 

3. How do I know if the grammar exercises should be presented, practiced, or reviewed? 

(consult TB) 

4. Are grammar points introduced in association to language functions (communicatively) or 

as isolated abstract points? How does the contents page at the beginning of every textbook 

present grammar? Give 2 examples.   

5. Which stages or textbooks (SB, WB or TB) have grammar reference? What is it? Give 2 

examples. 

6. What is the pedagogical value of grammar references? 

7. Are there grammar points that are too difficult for learners to learn? Give 2 examples. 

8. Are there lessons (exercises) in the WB do not practice the same grammar points introduced 

in the SB? Try to find 2 examples. 
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9) Pronunciation, songs, rhymes and poems 

 

1. Are there lessons that have too many pronunciation items? Give 2 examples. 

2. What does the TB say about teaching pronunciation? 

3. Do all grades present pronunciation items and exercises? Give examples. 

4. Are there stress exercises? What do you think of them? 

5. Does the contents page at the beginning of every textbook present pronunciation items? 

Give 2 examples.   

6. Are the pronunciation items recycled in subsequent units or textbooks? (consult Contents 

page) 

Songs, rhymes and poems 

7. Does English for Palestine have songs, rhymes and poems? How many of each in every 

stage? (tabulate) 

8. How can they be taught? (consult TB) 

9. Give 2 pedagogical values for each of them 

10) Culture & values 

 

1. Are there texts that promote some Islamic, Palestinian, national or social values? Give 2 

examples. 

2. Are there pictures that promote some Islamic, Palestinian, national or social values? Give 2 

examples. 

3. Are these values introduced implicitly or explicitly? Give 2 examples. 

4. Are there ideas or pictures that introduce any inappropriate cultural elements? Justify and 

give 2 examples. 

5. To what extent English for Palestine is a window to other cultures. You can explain this 

through 2 texts and 2 pictures. 

 

11)  Revision (recycling), Practice Tests and Revision Tasks 

 

1. Do you think English for Palestine is cyclic or spiral syllabus? (consult Contents page) 

2. How many revision units does each textbook have?  

3. What do these revision units revise? Give 2 examples of revised/recycled language items: 

grammar and vocabulary and explain how 
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4. Give 2 pedagogical values of these revision units? (consult TB) 

5. Are there practice or sample tests? How many?  

6.  Are practice or sample tests available in SB, WB or TB? 

7. What are the main components of these tests 

8. Give 2 pedagogical values of these tests? (consult TB) 

9. Are the Revision Tasks available in the SB, WB or both? What are they (describe them)? 

Give 2 examples. 

10. Give 2 pedagogical values of Revision Tasks. 

11. Are the Unit Tasks available in the SB, WB or both? What are they (describe them)? Give 2 

examples. 

12. Give 2 pedagogical values of Unit Tasks. 

13. Is the Project activity available in the SB, WB or both? What is it? (describe it)? Give 2 

examples. 

14. Give 2 pedagogical values of Project. 
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Notes/ Summary form 

Lecture No:                                                                                       Date: 

Lecture Title:  

 

The points I learned in this lecture are: 

 

1.  

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.   

10.  
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Helpful Websites 

1. The National Council of Teachers of English: www.ncte.org 

2. Read Write Think: www.readwritethink.org 

3. International Reading Association (IRA): www.reading.org 

4. Marcopolo: www.marcopolo-education.org 

5. Web English Teacher: www.webenglishteacher.com 

6. English Resources: www.newi.ac.uk/englishresources 

7. English SOL Resource: www.pen.k12.va.us/VDOE/Instruction/sol.html 

8. Newsweek Educational Program: http://school.newsweek.com/online_activities/english.php 

9. Comprehensive English Language Arts Instruction Grade 9 Curriculum Guide  

10. http://mkhs.alhambra.k12.ca.us/MKHSWebsite/Information/Departments/English/9Eng.htm 

11. English Language Arts: A Curriculum Guide for the Middle Level (Grades 6-9)  

http://www.sasked.gov.sk.ca/docs/mla 
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http://mkhs.alhambra.k12.ca.us/MKHSWebsite/Information/Departments/English/9Eng.htm
http://mkhs.alhambra.k12.ca.us/MKHSWebsite/Information/Departments/English/9Eng.htm
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