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 Find 5 
 
Go around the classroom as quickly as you can and find 5 examples for each of the following 5 
categories. 

 
Teaching 
approaches 

 

Skills 
development 

 

Tasks & 
activities 

 

Lesson plan 
components 

 

Lesson plan 
stages 
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 Find 5 – Answer sheet  
Go around the classroom as quickly as you can and find 5 examples for each of the following 5 
categories. 

 

Task-based learning  

Total Physical Response  

Teach Test Teach   

Guided Discovery   

Teaching 
approaches  

PPP (Presentation, practice and production) 

Deducing meaning from context 

Oral fluency 

Skimming and scanning 

Process writing 

Skills 
development 

Listening for gist 

Visualisation 

Information gap 

Role play 

Brainstorming 

Tasks & 
activities 

Jigsaw reading/listening 

Class profile 

Aims 

Assumed knowledge 

Anticipated problems 

Lesson plan 
components 

Procedure 

Warmer 

Lead-in 

Controlled practice 

Free practice 

Lesson plan 
stages 

Feedback 
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 Stages 
Match the lesson stage to the description. On example has been done for you. 

 
 
Warmer An activity which precedes the main input part of 

the lesson to help to arouse interest, set the 
scene, establish the context.  For example, a 
short discussion, brainstorming around a topic. 

Controlled practice 

At the end of the lesson, teacher comments on 
performance, gives suggestions as to where 
learners can improve, praises what was done 
well and may also give examples to reinforce the 
target language.  

Presentation 

 
A short activity at the start of the lesson to get 
learners ‘in the mood’ – to engage them with the 
language.  For example, a vocabulary game, a 
brief mingle activity with questions, e.g. did you 
have a good weekend? Etc. 

Lead-in  
Teacher gives a model illustrating the target 
language in context.  The teacher may support 
the model with flashcards, text, video, audio 
recording etc. 

Free practice/production 

Learners practise the target language, focusing 
on grammatical accuracy and pronunciation.  
This can be through drills, sentence completion, 
information gap etc.  Teacher monitors closely 
and steps in to correct if errors stop learners from 
communicating. 

Feedback 

Learners carry out an activity to practise the 
language with a focus on fluency.  For example, 
role plays, discussions, projects etc.  Teacher 
monitors as learners experiment with the new 
language. 

 
Now compare you answers in groups  

 
1. Put the stages into the order you think they would come in. 

2. What kind of teaching approach does this lesson illustrate? 

3. Do you stage your lesson plans in this way? 
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 Stages – Answer sheet 
Work in groups, match the lesson stage to the description, like the example. 

 

 
Warmer 

An activity which precedes the main input part of 
the lesson to help to arouse interest, set the 
scene, establish the context.  For example, a 
short discussion, brainstorming around a topic. 

Controlled practice At the end of the lesson, teacher comments on 
performance, gives suggestions as to where 
learners can improve, praises what was done 
well and may also give examples to reinforce the 
target language.  

Presentation  
A short activity at the start of the lesson to get 
learners ‘in the mood’ – to engage them with the 
language.  For example, a vocabulary game, a 
brief mingle activity with questions, e.g. did you 
have a good weekend? Etc. 

Lead-in  
Teacher gives a model illustrating the target 
language in context.  The teacher may support 
the model with flashcards, text, video, audio 
recording etc. 

Free practice/production Learners practise the target language, focusing 
on grammatical accuracy and pronunciation.  
This can be through drills, sentence completion, 
information gap etc.  Teacher monitors closely 
and steps in to correct if errors stop learners from 
communicating. 

Feedback 
Learners carry out an activity to practise the 
language with a focus on fluency.  For example, 
role plays, discussions, projects etc.  Teacher 
monitors as learners experiment with the new 
language. 

 
 
1) Put the stages into the order you think they would come in.  Warmer, lead-in, presentation, 

controlled practice, free practice, feedback. 
2) What kind of teaching approach does this illustrate? PPP (Presentation, Practice, Production). 
3) Do you stage your lesson plans in this way? Open question to prepare participants for next stage, 

perhaps ask participants to compare how they stage lessons. 
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 PPP & TBL 
Look at the following framework for task-based learning (TBL) and discuss the questions. 

Pre-task 

Introduction to topic/task.  Exploring useful language.  May see a video or listen to a recording of 
other people doing same task. 

Task cycle 

Task 
Complete a task, e.g., rank 
items in order of importance, 
compare two versions of the 
same story, class survey, write a 
poem etc.  

Planning 
Plan a report back to the class 
e.g., describing how they did the 
task, giving the results, etc. 

Report 
Present reports to class, or 
distribute written reports. 

Post task 

Language focus 
Analyse language arising from task, learners ask for clarification or explore points of interest.  
Teacher inputs other useful language.  Further practice of language forms. 

 

• What are the differences between PPP and TBL? 

• Are there any similarities? 

• In which approach does the teacher seem to be more in control?  

• In which approach do learners seem to be more in control?  

• Which approach has more opportunities for fluency practice? 

• Which approach focuses more on specific target language from the start? 
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 PPP & TBL – suggested answers 
Look at the following framework for task-based learning (TBL) and discuss the questions. 
 
Pre-task 

Introduction to topic/task.  Exploring useful language.  May see a video or listen to a recording of 
other people doing same task. 

Task cycle 

Task 
Complete a task, e.g., rank 
items in order of importance, 
compare two versions of the 
same story, class survey, write a 
poem etc.  

Planning 
Plan a report back to the class 
e.g., describing how they did the 
task, giving the results, etc. 

Report 
Present reports to class, or 
distribute written reports. 

Post task 

Language focus 
Analyse language arising from task, learners ask for clarification or explore points of interest.  
Teacher inputs other useful language.  Further practice of language forms. 

 

• What are the differences between PPP and TBL?   
With PPP there is a greater degree of teacher control over the language used, whilst in TBL 
learners are activating their own language resources.   
PPP specifies a context for presenting and practicing target language.  With TBL the learners 
use their own experiences to create the context.   
The language analysis section of TBL explores language from the point of view of learners’ 
needs.  With PPP the language input is decided by the syllabus. 

• Are there any similarities? 
The pre-task (TBL) and lead-in (PPP) may use similar activity types. 
The task in TBL may consist of similar outcomes to the production stage in PPP. 

• In which approach does the teacher seem to be more in control? PPP 

• In which approach do learners seem to be more in control? TBL 

• Which approach has more opportunities for fluency practice? TBL 

• Which approach focuses on specific target language from the start? PPP 
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 Lesson Plan 
Analyse this lesson plan and then answer the questions which follow it  

1 • Brainstorm hobbies – write suggestions on WB. 
• In groups, classify into : sports, things you do alone, things you do in groups 
• Work individually, plan what to say about hobbies (3 minutes) 
• Elect a group leader 
• Play the dialogue  
• Students note down any phrases they find useful.   
• Modify their plans as appropriate 

2 Learners take it in turns to tell the group about their hobbies.  Group leader manages 
the group, gives each person 1 minute to speak.  Group leader goes last 

3 Each learner reports to the whole class about one of their classmates – rehearse 
together.  Write up any useful language they ask for 

4 Present reports to class with the purpose of finding out which hobbies are the 
most/least common and reasons why.  Learners listen and make notes which they’ll 
use to write the survey 

5 Play tape again while learners read transcript and underline words and phrases for 
talking about hobbies: 
I do a lot of sport 
I like tennis 
I love playing football 
I’m good at swimming 
I don’t really enjoy it 
We’re really into films 
We like going to the cinema 
Mohamed plays a lot of computer games 
I don’t like sitting in front of the computer 
I love reading film books 
I hate dancing 
I really love listening to music 
I enjoy playing the guitar 
I don’t like playing the piano  

6 • Make two lists : positive and negative expressions 
• Which phrase shows how well you do something?  And the opposite? 
• Which phrase is ‘slang’? 
• There are two examples of the word ‘it’ what does it refer to? 
• Which verb form is used for describing likes and dislikes? 
• Which word is used to make the statement stronger? 
• Are any of these statements the same for you?  Select any you feel are useful. 
• Discuss which phrases will be useful for a written survey 

7 Write a draft of your group’s findings to work on in next class 

8 Groups finalise their individual surveys and present to class 

Possibly write whole class survey 
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 Lesson Plan cont. 
 
The lesson plan does not have any headings. Use your knowledge about the plan itself and your own 
experience to answer these questions: 
 

1. What level might the learners be? 

 

 

2. Which teaching approach does the lesson represent? 

 

 

3. What kind of knowledge would you assume learners need to have for this lesson? 

 

 

4. What do you think the aims of the lesson are? 

 

 

5. What might the timetable fit be?  

 

 

6. What might the teacher write as the anticipated problems for this lesson? 
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 Lesson Plan - suggested answers 
 
1. What level might the learners be? 

Elementary(A2 on CEF) 

 

2. Which teaching approach does the lesson represent? 

TBL 

 

3. What kind of knowledge would you assume learners need to have for this lesson? 

See lesson plan 

 

4. What do you think the aims of the lesson are? 

See lesson plan 

 

5. What might the timetable fit be?  

See lesson plan 

 

6. What might the teacher write as the anticipated problems for this lesson? 
See lesson plan 
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 Lesson Plan - suggested answers cont. 

Class profile 
Teenage group 14-16 year olds.  Mix of boys and girls.  12 in class. 

Aims 
Learners will be able to: 

• talk about their hobbies and plan how to report to class about their partner’s hobbies 
• identify similarities and differences in hobbies around the class 
• analyse language for talking about hobbies 
• make preparations for a class survey next lesson 

Assumed knowledge 
The class have studied hobbies and using …ing forms, e.g. dancing, etc.  They also have experience 
of working in groups to plan reports to class. 

Anticipated problems 
Timing, particularly at the pre-task stage where they may want to spend longer thinking about what to 
say.   

Solution  
Use clock to indicate timing and ask group leaders to be strict about timing. 

Materials  
Unit one, module 1 of English First, topic: ‘Things we like doing’.   

Timetable fit  
Learners have previously studied language for giving personal information including hobbies.  This fits 
into a cycle of lessons dealing with teenage life – e.g., family, friends, school, etc. 
 
Task: Survey of class free time activities 
 
Pre-task: to stimulate interest in topic and activate useful language 
Brainstorm hobbies – write suggestions on WB. 
In groups, classify into: sports, things you do alone, things you do in groups 
Work individually, plan what to say about hobbies (3 minutes) 
Elect a group leader 
Play the dialogue  
Students note down any phrases they find useful.   
Modify their plans as appropriate 
 
Task cycle: to provide opportunities for collaborative group work, share language and 
communicate on topic of interest. 
Speaking – learners take it in turns to tell the group about their hobbies.  Group leader manages 
the group, gives each person 1 minute to speak.  Group leader goes last. 
Planning – each student will report to the whole class about one of their classmates – rehearse 
together.  Write up any useful language they ask for. 
Report – present reports to class with the purpose of finding out which hobbies are the most/least 
common and reasons why.  Learners listen and make notes which they’ll use to write the survey. 
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Language focus: to expand language and relate to context. 
 
Post-task: 
Play tape again while learners read transcript and underline words and phrases for talking about 
hobbies: 
 
I do a lot of sport 
I like tennis 
I love playing football 
I’m good at swimming 
I don’t really enjoy it 
We’re really into films 
We like going to the cinema 
Mohamed plays a lot of computer games 
I don’t like sitting in front of the computer 
I love reading film books 
I hate dancing 
I really love listening to music 
I enjoy playing the guitar 
I don’t like playing the piano 
 
Make two lists : positive and negative expressions 
Which phrase shows how well you do something?  And the opposite? 
Which phrase is ‘slang’? 
There are two examples of the word ‘it’ what does it refer to? 
Which verb form is used for describing likes and dislikes? 
Which word is used to make the statement stronger? 
Are any of these statements the same for you?  Select any you feel are useful. 
Discuss which phrases will be useful for a written survey 
 
Homework: 
Write a draft of your group’s findings to work on in next class 
 
Follow up: 
Groups finalise their individual surveys and present to class, and then write whole class survey. 
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